
Test-Optional Admission Policies And
The Impact On Graduate Management Education
An MBA Roundtable And Wiley Research Report
Summary Report

December 2022

1



Summary Report

Test-Optional Admission Policies And
The Impact On Graduate Management Education

Summary
Graduate business programs have eased requirements for cognitive-based 
standardized testing for admissions in recent years. Most programs 
reporting do not require a standardized test score as a part of the 
admissions process for all incoming students. Only one in five (20%) full-
time MBA programs require test scores of all applicants, which is the 
greatest for all program types.

Three annual admission cycles have elapsed since programs adapted a 
test-optional policy, on average. Two in three (68%) indicate the test-
optional policy is being evaluated against student academic success.

The qualifications of the student body have minimally been impacted as a 
result of the test-optional policies according to most respondents. There 
has been an increase in the qualifications of students in terms of 
leadership and social influence, and creativity, originality, and initiative, 
while a decrease in qualifications is shown for complex problem solving, 
analytical, and critical thinking, which are often measured in cognitive-
based standardized exams.

Two-thirds (66%) offer admitted students pre-program learning 
opportunities to upskill prior to the start of the program. The most 
common curriculum for the pre-program learning opportunities are in 
quantitative subjects, such as math, statistics, and accounting.

In addition, the test-optional policies have led to an increase in 
applications received by these programs, which supports the evidence 
showing growth in application volumes1 as testing volumes decline2,3, and 
increased diversity among the student body, especially race/ethnicity and 
career background diversity.

Introduction
The MBA Roundtable and Wiley commissioned a survey to gather insight 
into the impact of a test-optional policy in graduate management 
education (GME). This report presents a summary of the data gathered 
online in September and October 2022.

Overall, 116 business school deans, directors, faculty, and staff affiliated 
with 107 graduate business schools responded with their insights and 
experience. The respondents include 54 deans, assistant, and associate 
deans, 66 program directors/staff, and 20 faculty. 

Institution Type: 70 respondents are employed at public institutions 
and 46 at private, non-profit institutions.

Business School Size: 23 respondents are at schools with 250 or fewer 
students (small), 27 at schools with 251-500 students (medium-small 
[M/S]), 35 at schools with 501-1,000 students (medium-large [M/L]), and 
27 at schools with 1,001 or more students (large).

For the purpose of this research, standardized testing refers to cognitive-
type exams, such as the GRE and GMAT, and the scores derived from 
these exams. For this research, language-based exams, such as IELTS and 
TOEFL, were not to be considered.

The results of this study do not necessarily reflect a statistically 
representative sample of business schools, staff, or faculty. Because of this 
limitation, the results should not be used to generalize about the global 
population, but they can be used as a reflection of the sample frame under 
consideration.

21 GMAC (2021). Application Trends Survey Report. Retrieved on October 18, 2022 from https://www.gmac.com/-/media/files/gmac/research/admissions-and-application-trends/2021_gmac_application_trends_survey_report_final.pdf .
2 GMAC (2022). Profile of GMAT Testing. Retrieved on October 18, 2022 from https://www.gmac.com/-/media/files/gmac/research/gmat-test-taker-data/profile-of-gmat-testing-citizenship-ty2021.pdf.
3 ETS (2021). A Snapshot of the Individuals Who Took the GRE General Test. Retrieved on October 18, 2022 from https://www.ets.org/pdfs/gre/snapshot.pdf .

https://www.gmac.com/-/media/files/gmac/research/admissions-and-application-trends/2021_gmac_application_trends_survey_report_final.pdf
https://www.gmac.com/-/media/files/gmac/research/gmat-test-taker-data/profile-of-gmat-testing-citizenship-ty2021.pdf
https://www.ets.org/pdfs/gre/snapshot.pdf


Respondent Characteristics

116 Business School Deans, Directors, Faculty, And Staff  Affiliated With 
107 Universities Responded To The Survey In September/October 2022
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Respondent Characteristics

University Affiliation Of  Respondents (Programs Reported*)
Arizona State University (f,o,x,e,b) Massachusetts Institute of Technology (f,b) Thunderbird School of Global Management (f,o,e,b) University of Tennessee at Chattanooga (f,p,o,x,b)
Ball State University (o,x,b) Miami University (p,o,x,b) Troy University (f,p,o,x,) University of Texas at Austin (f,p,e,b)
Baruch College, CUNY (f,p,e,b) Michigan State University (f,x,e,) Tulane University (f,p,e,b) University of Texas-Dallas (f,p,o,x,e,b)
Baylor University (f,o,e,b) Montclair State University (f,p,o,x,b) UCLA (f,p,e,b) University of Toronto (f,p,e,b)
Berry College (f,p,) New York University (f,p,e,b) UNIL, HEC (e,b) University of Tulsa (f,p,o,x,b)
Boise State University (f,p,o,e,b) North Carolina State University (f,p,o,x,b) University at Buffalo (f,x,b) University of Washington (f,p,x,e,b)
Boston University (f,p,o,b) Northeastern University (f,p,o,b) University of Alabama (f,e,b) University of Wisconsin MBA Consortium (o)
Brigham Young University (f,e,b) Northwestern University (f,p,e,b) University of Alberta (f,p,o,e,b) University of Wisconsin-Madison (f,p,x,e,b)
Butler University (p,o,b) Notre Dame of Maryland University (b) University of Arizona (f,p,o,x,e,b) Washburn University (f,p,x,b)
California State University Chico (f,p,o,x,) Ohio University (f,p,o,b) University of Arkansas (f,e,b) Washington State University (o,e)
California State University, Long Beach (f,p,o,b) Old Dominion University (p,o,b) University of California - Davis (f,p,o,x,b) Yale School of Management (f,e,b)
Carnegie Mellon University (f,p,o,x,b) Penn State University (e,b) University of California - Los Angeles (f,p,x,e,b)
Carroll University (f,p,o,x,) Providence College (f,p,x,b) University of Colorado Boulder (f,p,x,e,b)
Claremont Graduate University (f,p,x,b) Purdue University (p,o,x,e,b) University of Delaware (f,p,o,x,b)
Clark University (f,p,o,b) Rice University (f,p,o,e,b) University of Detroit Mercy (f,p,o,x,b)
Clemson University (f,p,o,x,) Rochester Institute of Technology (f,p,e,b) University of Florida (f,p,o,e,b)
Colorado State University (f,p,o,x,e,b) Rutgers - The State University of New Jersey (f,p,x,e,b) University of Georgia (f,p,o,e,b)
De La Salle University (p,x,e,b) Saint Louis University (f,p,b) University of Iowa (p,o,e,b)
DeSales University (f,p,x,) Saint Marys University, Halifax, Canada (f,p,e,b) University of Kansas (f,o,x,b)
Duquesne University (f,p,x,b) Samford University (f,p,o,b) University of Kentucky (f,p,o,b)
Emory University (f,p,e,b) Santa Clara University, Leavey School of Business (p,o,e,b) University of Maryland Global Campus (o,b)
Florida Gulf Coast University (f,p,o,b) Singapore Management University (f,p,e,b) University of Melbourne (f,p,x,e,)
George Mason University (p,o,x,b) Southern Arkansas University (f,p,o,x,) University of Michigan Dearborn (p,o,x,b)
Georgia Tech (f,p,e,) Southern Methodist University (f,p,o,x,e,b) University of Minnesota (f,p,o,e,b)
HEC Montreal (f,p,x,e,) St. Mary's University (f,p,) University of Nebraska-Lincoln (o)
Henderson State University (o,x) Stetson University (f,p,o,b) University of New Hampshire (f,p,o,b)
INSEAD (f,e,b) Stevens Institute of Technology (f,p,o,x,e,b) University of North Carolina, Chapel Hill (f,o,e,b)
Iowa State University (f,p,e,b) Suffolk University (f,p,o,x,e,b) University of Pittsburgh (f,p,o,x,e,b)
ITAM - Instituto Tecnologico Autonomo de Mexico (p,e) Texas A&M University (f,p,e,b) University of San Diego (f,p,x,b)
Jarvis Christian College (-) Texas Christian University (f,p,e,b) University of San Francisco (f,p,e,b)
Kent State University (f,o,e,b) Texas State University (f,p,b) University of South Carolina (f,p,e,b)
Maastricht University (x,e,b) The Citadel (p,o,x,) University of St. Thomas (p,e,b)
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Summary Report

Student Skill Level Skews Slightly Positive Overall As A Result Of  The 
Test-Optional Admission Policies
Nearly three-quarters of respondents indicate the test-optional policy 
has no impact on the quality of students for each of the 10 skills 
identified by the World Economic Forum1 as being most important for 
jobs of tomorrow and professional communications. On the whole, the 
assessment of the quality of incoming students skews slightly positive.

Despite a majority reporting no change in the quality of the student 
body since implementing a test-optional policy, the data show an 
increase in leadership and social influence (+19) and creativity, 
originality, and initiative (+17) among the incoming students since the 
test-optional policy. A decline in complex problem-solving (-9), 
analytical thinking and innovation (-5), and critical thinking and 
analytics (-5) among the incoming students are also shown. 

One respondent wrote, “it was immediately evident that the quality had 
not declined (arguably the class was stronger) and the faculty 
immediately recognized the improved diversity. The only remaining 
challenge is around US News and World Report rankings and the 
penalty they apply to test optional schools.”

In addition, most say that encounters with admitted students requiring 
remedial quantitative or qualitative knowledge/skills have stayed about 
the same since going to a test-optional policy. They also say the need 
for pre-program learning opportunities and the classroom contribution 
of students have remained consistent. Most of the faculty respondents 
indicate a greater need for remedial quantitative knowledge, however.

1. https://www.weforum.org/agenda/2020/10/top-10-work-skills-of-tomorrow-how-long-it-takes-to-learn-them/
2. Based on analysis that subtracts the percentage of respondents indicating the incoming students are less qualified in a skill

from the percentage indicating the incoming students are more qualified in a skill.
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Summary Report

Most Business Schools Offer Pre-Program Learning Opportunities In 
Quantitative Subject For Admitted Students
Pre-program learning opportunities are offered to admitted 
students at most graduate business schools (66%). One in five 
(20%) require all admitted students to participate in the pre-
program learning opportunity and 30 percent require some of the 
students to participate. Transcript and resume reviews are often 
used to identify admitted students to participate in pre-program 
learning opportunities.

The most common topic covered in the pre-program learning 
opportunities is math/statistics, followed by accounting, and 
finance. 

A majority (62%) of the pre-program learning opportunities for 
admitted students are home-grown (developed in-house), 40 
percent are outsourced, and one in eight (12%) are a partnership. 

Most of the pre-program learning opportunities are asynchronous 
(73%) and delivered completely online (65%).

About half (47%) of the programs require students to achieve a 
passing grade in the pre-program learning opportunity to 
matriculate and about two in five (43%) require students to 
complete the content but a grade is not required to matriculate.
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Summary Report

Respondent Opinion Of  Standardized Testing For Admission To A 
Graduate Management Education Degree Program Skews Negative 
The benefits of standardized testing for admission do not appear to 
outweigh the cost given current macroeconomic and graduate 
management education market conditions. 

Nine in ten (90%) say that standardized testing deters applicants.  

Fewer than half agree that standardized testing measures variables 
important to student success (48%), improves the quality of the 
incoming class (42%), enables academic leaders to identify and 
address challenges to candidates’ academic success (46%), builds 
fairness into the competition for admission (28%), or increases the 
diversity of the incoming class (7%). On average, faculty have 
slightly less negative opinion of standardized exams compared with 
opinions of directors (F=5.12, p = 0.03).

Some applicants are still required to submit a standardized test 
score, however. A rubric is often used to provide test waivers to 
applicants, which often emphasis the quantitative experience of the 
candidate. Business programs that have adapted a test-optional 
admission policy have further relied on undergraduate GPA and/or 
evidence of a  prior advanced degrees in the admission process. A 
combination of employment tenure, quant-only undergraduate 
GPA, major, and employment responsibilities are also considered in 
lieu of a standardized test score by many schools.
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While the general skill level of the student body is rated highly as a 
result of the test-optional policy, notably in the areas of leadership 
and creativity, there is a decline in some areas, such as complex 
problem solving, analytical, and critical thinking. Also noted is the 
concern about quantitate reasoning abilities, which is measured in 
sections of some standardized exams.

When asked about challenges experienced as a result of the test-
optional policy, 44 percent of the 68 who provided comment 
indicated the experience has been positive and no challenges have 
been experienced. 

Among those that experience challenges, they report selection and 
administrative challenges, such as have a more difficult time 
“identifying the most qualified applicant” or “scholarship 
allocation.” In addition, 17 percent cited “less qualified 
candidates” as a challenge.

While few negative comments were collected about test-optional 
policies, one respondent noted, “I am not convinced that doing 
away with the GMAT/GRE requirement is in the best interest of 
ensuring a high quality student body.”

More common were comments such as these.

“These tests were helping AdCom teams to make evaluations 
easier and not necessarily the true measure of one's intelligence or 
propensity for success.”

“While they may predict some success in a graduate program, the 
problem is that many applicants with poor standardized test 
scores are equally or more successful than those with great 
standardized scores in those very same programs.”

Overall, graduate management education has moved toward a 
”holistic” admission process where quantitative abilities are 
demonstrated outside of standardized exams. 

The future for test optional policies appears to be strong, as one 
respondent noted, “It's clear GME needs to strategize on test 
policies. With the wide adoption of the test-optional policies for 
undergraduate admissions at top U.S. universities, those students 
will likely be even more test-adverse in a few years when ready to 
enter graduate school.”

Summary Report

There Appears To Be A Future For Test-Optional Policies For 
Admission To Graduate Management Education Degree Programs
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Rates Of  Standardized Testing In GME Admissions

Percentage Of  Applicants Required To Submit A Standardized Test 
Score To Various Graduate Business Programs Varies By Program Type

Q. For each of the following programs, approximately what percentage of applicants are required to submit a standardized test score?
Analysis excludes not applicable.

7%4%

5%7%



Data Summary

Factors Considered In Lieu Of  Standardized Testing;
Test-Optional Policy Evaluation

Q. Which of the following does your institution track with regard to the test-optional policy?
11

Q. Which of the following factors are considered when waiving a standardized 
exam score for admission to the graduate management education degree program?



Data Summary

Non-Admissions Use Cases For Standardized Testing

1%5%

7%

12Q. To what extent are test scores used by the business programs for each of the following reasons.



Data Summary

Impact Of  Test-Optional Policy On Application Volume

0% 0%
1% 4%

2% 2% 0% 2%

0% 0% 0%

0% 0% 0%

1% 1% 2% 2%

2% 3% 2%
5%

1%

13Q. What impact has the test-optional policy have on the volume of applications received from prospective students for each of these program types.
Scale: Much fewer; <<; <; About the same; >: >>: Much more



Data Summary

Impact Of  Test-Optional Policy On Student Diversity

3%

1%
4%

14Q. What impact has the test-optional policy have on the diversity of the student body? 



Data Summary

Impact Of  Test-Optional Policy On Student Skill Level
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Q. What impact has the test-optional policy have on the quality of the student body for each of the following skills identified by the World Economic Forum[1] as being most important for jobs of 
tomorrow. 1. https://www.weforum.org/agenda/2020/10/top-10-work-skills-of-tomorrow-how-long-it-takes-to-learn-them/



Data Summary

Impact Of  Test-Optional Policy On Student Skill Level

16
Q. What impact has the test-optional policy have on the quality of the student body for each of the following skills identified by the World Economic Forum[1] as being most important for jobs of 
tomorrow. 1. https://www.weforum.org/agenda/2020/10/top-10-work-skills-of-tomorrow-how-long-it-takes-to-learn-them/



Data Summary

Impact Of  Test-Optional Policy On Student Encounters

17Q. What impact has the test-optional policy have on the frequency of each of the following encounters? Admitted students in need of...



Data Summary

Pre-Program Learning Opportunities

18Q. Does your institution offer pre-program learning opportunities to admitted students?
Q. What topics are covered in the pre-program learning opportunities?



Data Summary

Pre-Program Learning Opportunities

19Q. Are the pre-program learning opportunities...[Select all that apply]



Data Summary

Opinions Regarding Standardized Testing For Admissions

20Q. To what extent do you agree or disagree with the following statements. Standardized testing for admission to a graduate management education degree program...



The views and opinions expressed in this report are those of the author and 
do not necessarily reflect those of the MBA Roundtable nor Wiley. 
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